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Rationale.--The increasing participation of the Federal Government
in the Public Education System in various states during the last decade,
has spurred many educators to devote their attention to a nationwide
assessment of the educational enterprise and its objectives. Educators
are increasingly concerned about whether or not these governmental sub¬
sidies contribute to the achievement of the goals of public education.
Attention has also been focused on the efficacy of conventional
evaluation and reporting procedures. Some of the "progressive" school
principals, and their staffs, anxious to portray a better image of
themselves to the community, tend to engage in a discussion of marking
procedures, report cards, record keeping systems and other aspects of
the reporting system, in an effort to rationalize their programming.
There is evidence in the literature of a growing dissatisfaction
with current reporting and evaluation procedures The grading and
la
J. Holt, How Children Fail (New York: Pitman Publishing Com¬
pany, 1964), p. 12.
^E. D. Alexander, "The Marking System and Poor Achievement,"
Teacher College Journal, XXXVI (December, 1964), 110-13.
Q
F. M. Briggs, "Grades - Toll or Tyrant?," A Commentary on High
School Grades," High School Journal. XLVII (April, 1964), 280-84.
‘^R. S. Carter, "How Invalid are Marks Assigned by Teachers?,"
Journal of Educational Psychology. XLIII (April, 1962), 218-19.
®M. Johnson, "Solving the Mess in Marks," New York State Education.
XLIX (November, 1961), 12-13.
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reporting system of the elementary schools particularly has needed to
be constantly revised over the years. In addition, there is a growing
demand of the secondary schools for more highly motivated and dis¬
ciplined children. Further, there is need to pay more adequate attention
to each pupil's well-being and achievement.
It is believed that the present study on the parent's assessment
of elementary school report cards and their contents, can give further
insight to educators by presenting the viewpoints of the parents, for
whom the whole system is intended. It is out of this interest that
the writer chose this particular study.
Evolution of the problem.-i-The writer has worked in India as a
fifth and sixth grade teacher for a period of two years. During this
period she took special interest in the grading and reporting system.
She also interviewed the parents of these fifth and sixth grade children
to get their viewpoint as to whether the school report cards were useful
to them in terms of explaining the school's objectives, and the child's
well-being and achievement.
The writer has been in the United States for three years, and has
been keen to learn about the interest evidenced by American -parents
of the efficacy of the school report card. She is also desirous to
find out the changes the parents desire in the existing school reporting
system and whether or not they fully grasp the meaning of the educational
issues involved in the grading and reporting system.
Statement of the problem.—The problem of this study was to
test the hypothesis that parents of children who attend a selected ele¬
mentary school do not find the present procedures of appraising and
3
reporting pupil progress to be satisfactory.
Contribution to educational research.--It has been established over
the years that imparting sound education to the child in order to mould
out of him a perfect future citizen, is the responsibility of the school
as well as home and both must understand the objectives of each other.
Since report cards are the main communication media between the school
and the parents, it is of utmost importance that the parents understand
fully the grades and comments of the report cards and act in a manner
beneficial to the future of the child. This study is intended to con¬
tribute fundamental information as to how the average parents react to
the contents of the report cards, and what changes they desire in the
existing system. If the parents do not understand the significance of
the report cards, and hence are Ignorant of the objectives of the
school and its curriculum, much of the labor expended to that end is
futile.
Limitations of the study.--The greatest limitation of this study
is the sample size. A sample of parents of 135 children out of an
enrollment of 348 children was contacted for personal interview and to
reply to personal reaction sheet designed to ascertain their views on
the subject. The proposed sample was selected from one particular
locality inhabited by well educated members with at least some college
education. This sort of group is liable to take more active interest
in their children's education, and hence may represent the opinions of
the progressive class of the American society. It is believed that by
this sample the limitation of the sample size has to some extent been
removed
4
Another limitation is the technique Itself. The interview technique
has a number of advantages and disadvantages. The advantages Include
person-to-person study by the investigator of the subjects, and this
can afford a better insight as to the viewpoint of the subjects. The
main disadvantage of the technique is that no precise notes can be taken.
An effort to eliminate this limitation has been iiade by requesting that
the subjects fill out a personal reaction sheet, which the writer hoped
would confim the subject's attitude on particular issues concerning
the research problem.
Purpose of the study.--The main purpose of this study has been
to collect, analyze, and evaluate parents attitudes pertaining to pro¬
cedures for appraising and evaluating pupil progress in a selected
elementary school. The more specific purposes were:'
1. Critically evaluate pertinent literature germane to this
study and to develop criteria useful in appraising
parental reactions to evaluate procedures used in the
selected school.
2. To ascertain the importance attached by the parents to
their childrens' school report cards.
3. To ascertain their satisfaction or dissatisfaction of the
school grades and the reporting system.
4. To ascertain whether the parents wish to be reported on
the extra-curricular activities of the child, like conduct,
dependability, physical fitness, information on trips, etc.
in addition to the grades in different subjects taught by
the school
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5, To ascertain the frequency with which the report cards
should be sent to the parents.
Locale and subjects of the study.--This study has been undertaken
during the summer of 1967 in DeKalb County. Georgia. The subjects chosen
were the parents of children In a selected elementary school, and were
the Inhabitants of the area within two miles of this school. Many of
the parents of the selected sample belong to professions such as
teachers, salesmen, post-graduate students, Emory University employees
and the like. From their educational background it is believed that
the majority of the respondents gave some serious thought on the
questions involved in the educational program of the school their
children attended.
Method of research.--The Descriptive-Survey Method of research
was utilized using the specific technique of the interview to collect
the data.
In addition to personal interviews, a personal reaction sheet
constituting a set of statements, was used in order to 'double check'
the results obtained during the interview. The interview and personal
reaction sheet, therefore, supplemented each other.
The data were treated and reported as percentages, since it was
found that Chi Square which were run did not reveal significant de¬
viation in the response patterns.
Operational steps or procedures.--The operational or procedural steps
were:
Permission to conduct this study and addresses of parents of the
enrolled children were obtained from the appropriate administrative
6
authority.
A detailed review of germane literature was made and criteria were
derived from these authoritative resources^^As’ti^^t^^^merits and
demerits of the evaluative process in elementary schools, especially of
the grading and reporting system. The reports critical of the present
evaluating and reporting procedures,^^’wArA^^gi^ln special thought
Id
J. B. Burr and W. J. Coffield (ed.). Elementary School Adminis-
tration (Boston: Allyn and Bacon, Inc., 1963), p. 488.
b
R. 0. Evans, Practices, Trends and Issues in Reporting to Parents
on the Welfare of the Child in School (New York: Bureau of Publications,
Teachers College, Columbia University, 1938), p. 98.
‘^John A. Jones, "Grading, Marking, and Reporting in the Modern
Elementary School," Educational Forum. XIX (November, 1954), 45-54.
d
A. J. Kingston and J. A. Wash, "Research on Reporting System,"
National Elementary Principal. XLV (May, 1966), 36-41.
®Sybil Richardson, "Reporting to Parents," Instructor. LXIX
(June, 1960), 9.
^Fred I. Rolf, "Reporting to Parents," Ohio Schools. XXXIX (May,
1961).
2a
B. J. Biddle and W. J. Ellena (ed.). Contemporary Research on
Teacher Effectiveness (New York: Holt, Rinehart and Winston, 1964),
p. 352.
*^Briggs, op. cit.. 28-0284.
^Robert S. Clark, "How Invalids are Marks Assigned by Teachers?,"
Journal of Educational Psychology. XLIII (April, 1952), 218-19.
W, Ludeman, "Overhauling School Evaluation," American School
Board Journal, CXL (February, 1960), 37.
^Patricia Hockstad, "Report Cards-Helpful or Harmful," Education.
IXXXI (September, 1963), 174-75.
^J. L. Phillips, "An Application of Intermittent Grading,"
Clearing House. XXXIX (January, 1965), 305-06.
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because they formed the basis of the hypothesis on which the present
study is based'-that the parents of selected elementary school children
do not find the present procedures of appraising and reporting pupil
progress to be satisfactory* The educators suggestions in order to
improve home-school relations, were incorporated in these investigations
in the form of questions. Special attention was also paid to ascertain
whether or not the school notices or report cards were effective in
drawing adequate attention from the parents leading to their active
2a,b
response to the subject. After having derived the various criteria
from the lierature, a questionnaire was prepared. The studies of
3 4 5 6
Hunt, Phelps, Rothney, Wagner, were extremely helpful in the pre¬
paration of the questionnaire for the interview and the personal
reaction sheet (see Appendix II andlll).
The addresses of the parents were arranged by particular streets
so that the writer could knock at a few doors in a day in the same
^G. T. Kowitz and N. G. Kowitz, •'Improving Home-School Relations,"
National Elementary Principal. XLIII (April, 1964), 22-25.
2a
V. C. Wooden and M. E. Gardner, "Are Failure Notices Effective?,"
Clearing House. XXXVIII (March, 1964), 399-400.
'’w. A. Yauch, "School Marks and Their Reporting," NEA Journal. V
(May, 1961), 50-58.
3
W, L. Hunt, "Reactions of Parents to a High School Grading and
Reporting System" (unpublished Master's thesis, Emory University, 1945).
^John H. Pemberton, "Rx for Report Card Blues," Clearing House.
XXXVI (October, 1961), 75-77.
^W. W. M. Rothney, "Improving Reports to Parents," National
Elementary Principal. XLV (May, 1966), 51-53.
6g. W. Wagner, "What Schools are Doing: Reporting Pupil Progress,"
Education. LXXX (February, 1960), 381.
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locality for the purpose of personal Interview* In case of the parents
who could not be contacted In person In the same locality, an effort
was made to approach them by telephone and some of them did prefer to
be Interviewed on the telephone. During the Interview an effort was
made to Impress upon the parents that this was not an Inquiry from the
school, but an Independent research study towards an academic degree.
They were then requested to give their unbiased opinions on the
questions asked. After the Interview was over the writer requested
them to give some general comments about the prevailing grading and
reporting system. The personal reaction sheet was then given to them
with the request that they write In their responses and mall It to
the writer.
Description of the Instruments utilized.—The Questionnaire:
The list of questions asked In the Interview schedule Is given In
Appendix II, page , An effort was made to make the Interview very
Informal and more often than not the list of questions was not con¬
sulted, during the Interview because after having repeated the questions
a number of times. It became apparent that It was unnecessary. This
also helped to make the Interview Informal and more conducive to
accurate responses. The following are the criteria on which the
questions for the Interview were based:
1. Interest In report card
2. ¥alue assigned to school grades
3. Value assigned to child's report about his grades
4. Faith In the reporting and grading system
5. Views on parent-teacher conferences, and their value
6. Opinions on how grades should be computed
7. Views on the Influence of grades on the children
8. Opinions on the Inclusion of conduct, health, character, etc,
9. Views on frequency of the report cards
9
19. Views on having parent connnents on every report card
11. Views on the inclusion of any other Infoinnation not
hitherto given
12. Views on how educating responsibility should be shared
between the home and the school.
The personal reaction sheet - The Personal Reaction Sheet was in
the form of several statements prepared in order to validate the parents
views on issues discussed during the interview. This Instrument was
not only intended to double check the results obtained during the inter¬
views, but also served to validate whether or not the parents were
consistent in their views on particular questions. The personal
reaction sheet used in the present Investigation has been given in
Appendix III, page 66. Space was also provided for additional comments
that the subjects might desire to make. It was encouraging to note
that a large number of the subjects not only marked their opinions for
either of the above mentioned four alternatives, but also commented
briefly on the content of the statements. This greatly helped the writer
understand more clearly the parents viewpoint on the questions posed in
the personal reaction sheet.
The personal reaction sheet also proved beneficial in another way--
whereas, during the interviews, it was difficult to take detailed notes
on the views expressed, the personal reaction sheet enabled the re¬
spondents to give their specific opinions on particular question. The
data thus obtained were systematically analyzed.
Statements one to four in the personal reaction sheet are Intended
to find out from the parents the extent to which they have faith in
the teacher's evaluation of pupil progress. Some educators have ex¬
pressed doubts as to the ability of teachers to evaluate pupil work.
They state that teachers are sometimes influenced in evaluation by
10
Interpretation of pupil behaviors and attitudes* The following state¬
ments were, therefore, intended to check the parents reactions to
the teacher's grades and the extent to which they felt the teachers
were competent to evaluate their children:
1. I would have more faith in what my child reports about
the grades, rather than the school report card grades and
comments. In addition, I might gather more information
from his/her peers in our area.
2. I think the teachers being professionals know their work.
They come in close contact with a number of children. I
would put my faith in their evalijation of the child, and
the grades they give.
3. I would not put much faith in the grades by the teachers.
They vary so much in background, qualifications, and
academic standards. They can be influenced by such things
as behaviour and attitudes.
4. The teachers cannot evaluate so many children correctly.
They have so many things to do that they cannot know the
pupils well, and usually they do not give much time to
grades.
Authorities on evaluation have been increasingly concerned about
whether or not report cards evince enough interest in the parents
about the objectives of the school and the educational program it
provides to encourage or cause parents to actively participate in
helping to provide the kind of schools which would produce the kind of
citizens the nation needs. It has been argued that without adequate
interest on the part of the parents, the children can not be strongly
motivated. If the parents do not have enough interest in the objectives
of the school and the education of their children, all of the efforts
expended towards reporting to them is futile. The following statements
(five to eight) intend to measure the extent of the parents interest
by asking their views on statements concerning the explanation of
11
grades--course by course--and the frequency with which the report cards
should be sent to them:
5. I don't pay much attention to the report card, if the general
comment is 'satisfactory. In that case I hurriedly sign it,
6. I would like to see the grades of my child course by course,
and compare it with those of the last report; so that I am
well Informed about my child's progress.
7. I think the children should not be graded too often, or
else they are worried about grades all the time. I think
they should be graded only once a year.
8. I think, the school should send to the parents each month
a report on the progress of the child in subject matter and
general behaviour. The parents understand grades because
they are accustomed to them.
The next two statements (nine to ten), were designed to assess
the basis for computing the grades. A number of educators have argued the
merits and demerits of computing grades either on the basis of a child's
ability or on his performance compared to others. Some educators
believe that comparative grading is harmful to the child whereas others
believe that ability should be the main criterion for evaluation. Some
sort of comparison is always essential. The following two statements
make an effort to determine parents attitudes on this subject:
9. It is unfair to grade one child in comparison with another
child. Children have different interests and varying abili¬
ties. They should be graded on the basis of their abilities.10.A child is a member of a social group represented by his
classmates and peers, and should be evalviated in comparison
to them, I will, therefore, prefer that the teacher should
grade each child in comparison to others in the class.
It has been recognized, through the past decades, that imparting
education to the child is the duty of the school as well as home. The
point that educators have been arguing is how much responsibility should
12
be shared among them. The following three statements (eleven to
thirteen), are designed to gauge parental reactions on this division
of labor:
11. If the child's grades are low, the parents should do
something immediately to bring these grades up; otheirwise ha
may remain uninterested in studies, fail the courses and
all that time will have been wasted.
12. In my opinion the teacher’s responsibility is discharged
when she reports a low grade to the parents. It is for the
parents to try to improve the child's grades.
13. The teacher should write a special note to the parents in
case the child gets low grades, and ask for a personal
meeting to discuss the various steps that can be taken to
improve the child's grades.
Many educators have manifested dissatisfaction over the grading
system for a number of years. A few of them have denied the
importance of grades as an instrument of academic motivation. The
following statement attempts to obtain parents reactions on whether
or not children will learn more in the absence of grades:
14. Schools would do a better job of education if there were
no grades at all. Grades do not measure the really
Important things. Most children would learn more if no
grades were given at all.
The last two statements (fifteen and sixteen), attempt to obtain
parents opinions on the importance the school should attach to
character, habits and behaviour of the child along with academic in¬
struction. This intends to answer the criticism of some educators who
believe that character building is the sole concern of the home and
the church:
15. The character building is the duty of the school and such
traits as honesty, and dependability should be particularly
reported on the report card.
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16, The school should not be concerned with the extracurricular
activities like character and habits of the child. The
school and the teacher should concern themselves with the
course work only,
A review of related literature,-•■The school's grading of the pupils
has always been a controversial topic. It has given rise to various
implications and perplexities involving the parents, the pupils, the
administration and the teacher, A general review of the literature
on the grading and reporting system reveals not only the apparent in¬
adequacies of the present system, but also gives various suggestions as
to how this system can be made more apt and meaningful. Strangely
enough, the educators, while expressing their viewpoints have not
given adequate attention to ascertain the opinions of the parents, so
that the system could be made satisfactory to the pupil's parents as
well as conform to the philosophy of modern education.
In the late thirties Evans criticized the school grading system
of that time. He believed that the school marks were misleading, and
the comparative ratings were harmful to the child. The traditional
card in his opinion gave false motivation, and was an obstacle to
effective education. Evans suggested that the report card should in¬
terpret the school in relation to the welfare and ability of the in¬
dividual child, and that the reporting process should promote morale
and co-operation between the school and the home. It is extremely im¬
portant that improvement of instructional service results from the
report card,^
^R, 0. Evans, Practices, Trends and Issues in Reporting to Parents
on the Welfare of the Child in School (New York: Bureau of Publications,
Teachers College, Columbia University, 1938), p. 98.
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In the late fifties and early sixties, a great Interest in this
subject was renewed by a number of educators. Reavis^ while criticizing
the procedures has pointed out four main defects in the existing system:
1. Few schools really know what purpose they want their
cards to serve.
2. Few schools are sure what they want to evaluate and report.
3. Few schools have decided what basis of comparison to use
in giving marks.
4. Our making systems are notoriously unreliable.^
Hockstad also criticized the traditional report card and believed
that it has done more harm than good and that emphasis is placed
entirely upon subjects and not on the learner. In this way the real
outcome of learning is concealed. She has given the following sug¬
gestions to improve the grading and reporting system;
1. Grades in the form of percentages are not scienti¬
fically determined, not objectively defined and are capable
of varying interpretation.
2. The report should show the reason why the child did
not make the expected progress. Only then the report card
would be of value in helping the teacher determine what could
be done to help a child.
3. Report cards instead of mere judgement passing should
give an analysis of difficulties and concrete suggestions for
improvement.^
Hammel believes that marks are not an evaluation of the pupil alone.
They also constitute an evaluation of the teacher and her competence
and attitudes in relation to the subjects being marked. The teachers,
in turn, are part of the total reporting environment which is effected
by other factors, both formal and informal. All of this combines to
William C. Reavis, "Report Cards," Scnooi Review. LX (April,
1952), 199-200.
2
Hockstad, op. cit.. 174-75.
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make reporting a difficult task.^
Carter, in a study on the validity of the marks assigned by the
teachers, believes that there is always a significant difference in
the marks assigned by the teachers. He particularly believed that in
general there is a slight overrating of girls and underrating of boys,
especially by the women teachers. Also the marks assigned by men
2teachers were generally lower than marks assigned by women teachers.
Phelps, in a recent study in Omaha^ Nebraska has drawn the
attention of educators to what exactly the parents want from the school.
This study has shown that the parents feel strongly on the following
issues:
1. Their child's standing at the end of each marking
period compared with the average of his class.
2. They want grades on the percentage system.
3. They asked for separate grades in basic subjects
and under each subject the parents asked that the subjects
should be broken down into its component parts.
4. In the special (minor) subjects the parents asked ,
that thir children be marked in letter grades, A,B,C,D) etc.
Farwell et al. believed that since grades are a reasonably re¬
liable index of a child's success, the teachers should be credited for
having done a competent job of grading in spite of various types of
pressures from fellow teachers, pupils, parents, administrators, etc.^
Lindsay and others have suggested that the teachers should not spend
^John A. Hammel, "Report Cards: A Rationale," National Elementary
Principal. XLIII (May, 1964), 50-52.
2
Carter, op. cit.. 218-19.
V. Phelps, "How to Design a Report Card Parents can Understand,"
School Management. VIII (May, 1964), 72-74.
4
G. H. Farwell, R. N. Nelson and M. L. Thompson, "Pressures Behind the
Grade," Clearing House. XXXVIII (April, 1964), 462-66.
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a lot of valuable time on grading and should adopt the method of in¬
termittent grading, or whenever the teacher feels the necessity for
such a test, and to report. Particular attention, however, ought to
be paid by the teacher and those who have failed in courses,
In the opinion of these workers and others reporting failures to the
parents are effective, and work for the benefit of the pupil. Not
only are the parents awakened to certain circumstances that lead to
the deteriorating standards of the child, but it is also possible
that as the teacher fills out the notices, she may rethink their re¬
quirements and plan to modify her procedures. The teacher may,
therefore, provide other kinds of motivation to the child. Not only
will the teacher's performance be altered in such a case but may also
be followed by a different kind of responsiveness on the part of the
3
pupils. If the teachers feel that the benefits do arise from this
kind of reporting to parents, they will look upon it as a means of
helping the pupils rather than as another clerical chore designed to
protect the administration from potential ire of the parents, when
failures do occur. The periodic progress or failure report, then
4
benefits the teacher at least as much as the parents.
Is
0. R. Lindsley, "Intermittent Grading," Clearing House. XXXII
(April, 1958), 451-54.
^Phillips, op, cit., 305-06.
^Vooden and Gardner, op, cit.. 399-400.
^Ibid.
H. Anderson, "The Importance and Purposes of Reporting,"
National Elementary Principal. XLV (May, 1966), 6-11,
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With respect to the reporting procedure, a great majority of
elementary teachers rely primarily on the brief report card. Some
evidence is also available that teachers who have been trained in the
interpretation of pupil's data are more accurate and effective in
their reporting.^
Halliwell and several others authorities have advocated a dual
evaluating program involving the assessment of pupil progress on both
an objective and subjective basis. In the first, the teacher compares
the academic performance of the pupil with some objective class or
grade level norm. In the second, the academic performance of the
2
pupil is evaluated in relation to his ability.
Two basic assumptions are implicit in a dual evaluating system.
The first assumtpion is that the teachers are capable of marking
students in an objective fashion. The second assumption underlying
this program is that the teachers are competent in evaluating the
quality of pupil's perfonnance in the light of his ability.
The educators generally agree that face to face teacher-parent
conferences represent the most effective and fruitful of the several
alternatives available at the elementary school level. If we further
assume that the teachers will take pains to preserve and record in
writing the essential Information on which the conferences are based,
then it seems altogether sensible to demechanize and personalize the
^R. L. Baker and R. P. Doyle, "Teacher Knowledge of Pupil Data
and Marking Practices at Elementary School Level," Personnel and
Guidance Journal. XXXVII (May, 1959), 644-47.
2
Joseph Halliwell, "Parental Interpretation of and Reaction to
Dual Report Cards," Clearing House. XXXVI (May, 1961), 245-47.
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pattern of communications with the home. McCowen and Bryan have par¬
ticularly stressed parent-teacher conferences in reporting and as a means
of a teacher learning about the background of the child. In their
conferences the parents can also Increase their understanding by asking
questions. It also helps them to gain a feeling of a common bond with
the teacher and the school. These authors have particularly stressed
the importance of discussing the physical and emotional health of the
child, his social relationships and habits fotrmation in addition to his
academic accomplishment.
Romano stressed the need of having parents report to teachers
about the child, and also the need for organizing successful parent-
teacher conferences. These meetings help the teacher in getting the
cooperation of the parents willing to assist the child's progress.
The most frequently asked questions of the parents are "How can I help
at home?" "Let me know what he is not doing, and how I can help you?"
2
"In what subject does he need the most help at home?" etc.
Morris, after a study of evaluating and reporting pupil progress,
believed that parent-teacher conferences are the most adequate and
satisfactory method pf reporting pupil progress to parents. It provides
for an evaluation of all phases of the child's development. It will be
worthwhile even if its only contribution is greater understanding and
^Emeline McKowen and Roy C. Bryan, "Reporting to Parents on Pupil
Progress," Elementary School Journal, LVI (September, 1955), 32-34.
2
L. Romano, "Finding Out What Parents Want to Know," Elementary
School Journal. LVIII (May, 1958), 88-90.
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cooperation between the home and the school.
Wagner, while reporting on what schools are doing in reporting
pupil progress has stressed that the most significant trend in re¬
porting today is the increasing emphasis being placed on parent-teacher
conferences. Other trends in reporting include:
1. Pupil preparation of a brief written evaluation of
their own work;
2. Greater explanation of the meaning of marks ion the
report cards;
3. Increased use of both Individual progress marks and
comparative marks;
4. Inclusion of personality, work habits and social habits
in reporting, and
5. Combination of reporting by both parent-teacher con¬
ferences and report card, often alternating them each six
weeks period.^
In recent years -^lere has been a proper emphasis on whether re¬
porting and grading systems take into consideration the whole child
and on techniques which will help to bring about his all-round de¬
velopment. A number of schools have been supplementing report card
data with other contacts with the home such as telephone conversations,
various types of correspondence, parent-teacher interviews, etc. This
3-3
procedure has been gaining more popularity among educators. A
number of educators have also advocated that the active help of parents.
^L. Morris, "Evaluating and Reporting Pupil Progress," Elementary
School Journal. LIII (November, 1952), 144-49.
2
Wagner, op. cit., 381.
^J. Gilbert, "What About Our Grading System," Grade Teacher. LXXIV
(February, 1957), 18-19.
Wagner, op. cit.. 381.
^M. Boyd, "School Standards in Promotion: Testing, Reporting,
Grading," Theory in Practive. IV (June, 1962), 95-98.
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in devising marking and reporting system, should be sought.
The present study on the reactions of the parents to the various
grading and reporting systems will help to some extent to ascertain
the validity of this argument.
The following suggestions have been made in the literature in order
to improve upon the existing procedures.
Teachers should make comments on the report cards on the specific
weaknesses and strengths of the students. Positive comments encourage
3the children to do a better job.
The teacher can greatly help the child's and the parents outlook
towards the school and its objectives by sending the parents work
samples of the child's skill, and an encouraging note.^
Chansky reported on a study conducted by seventy elementary school
teachers to determine whether there were differences between report
cards with respect to the information they contain. The teacher's
findings showed that the dards do differe with respect to the functional
information they contain. A number of items on the cards, the number
of areas to be evaluated, and the nature of the marking system were
^Reavis, op. cit.. 199-200.
2
Yauch, op. cit., 50-58.
3
E. B. Page, "Teacher Comments and Student Performances: A Seventy-
Four Classroom Experiment in School Motivation," Journal of Educational
Psychology, XLIX (August, 1958), 173-81.
^J. Frenkel, "Individualized Report Cards," Instructor, LXXV
(September, 1965), 38.
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found to contrast high from low rated cards.^ He also suggests that
the report card should be more elaborately prepared. The more entries
appearing on a report card and the greater the range of child behavior
covered, the more likely it seems to be that the report card will meet
2
the objective of the marking system.
Information letters, phone calls, parent conferences, etc. greatly
enhance the school-parent-child relationship,^
In characterizing a good report, Crosby has written, If a
report helps a child, his parents, and his teachers learn more about
what he is capable of, where he is reaching his potential, what is being
done to foster his learning, and perhaps most significant of all, if
4
it provides ‘that something to grow on', it is a good report,"
^N. M. Chansky, "Elementary School Teachers Rate Report Cards,"
Journal of Educational Research. LVI (July-August, 1963), 523-28,
9
N. M, Chansky, "Report on Reports," NEA Journal. LII (December,
1963), 14-15.
^A. J. Kingston and J, A, Wash, "Research on Reporting System,"
National Elementary Principal. XLV (May, 1966), 36-41,
Sluriel E, Crosby, "Good Report," NEA Journal. LI (April, 1962),
45-47.
CHAPTER II
PRESENTATION AND ANALYSIS OF THE DATA
This chapter presents. Interprets and analyzes the data obtained
from the administration of interviews and of the personal reaction
sheet, consisting of certain statements. These statements were phrased
in order to double check the responses obtained during the interview
schedule. A total of 133 parents (families) were approached for the
present study. The total number of students represented by the parents
contacted were 146, as a number of them had more than one child in
the school. Since this study concentrated on the parents of the
children of the fourth, fifth, and sixth grades, the number of students
represented by these parents were 135. These parents also had five
children in the first grade, two children in the second grade and the
four children in the third grade. The figures described the following
discussion indicate, therefore, 133 parents of 135 children of the
fourth, fith, and sixth grades. Table 1, page 23, represents the
pattern of parents contact in the present study.
Results obtained from interviews.—-Table 2, page 24, shows the
interview schedule which consists of several questions, intended to get
parents views on different issues involved in the grading and reporting
system. (Appendix II>
Interest in report cards - The first two questions of the report
card were designed to find out how much interest is evinced by individual
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TABLE 1
PATTERN OF PARENT CONTACT
School Grades
Fourth Fifth Sixth Total
Number of students enrolled in the
selected school 102 115 131 348
Number of families contacted 49 41 43 133
Nimber of children represented by
these families 51 41 43 135
Percent of enrolees parents contacted 50.0 35.8 32.8 38.2
Number of parents returning personal
reaction sheets (complete contact)* 37 26 27 90
Percent "complete contact" of the
contacted parents 75.5 63.4 62.8 67.7
(average)
Percent "complete contact" of the
enrollment 36.3 22/6 20.5 25.8
(average)
Complete contact refers to parents who were interviewed and who also returned
the personal reaction sheets.
TABLE 2

















1. Do you discuss the report
card's contents with the
other parent? 105 78.9 28 21.1 -
2. Do you punish the child or
show your displeasure for
bad grades? 124 91.7 9
3. Do you reward the child for
good grades? 122 91.7 11 8.3 - -
4, Do you generally agree with







- - - -
5. Does your child agree with
his/her school grades? 68 51.0 61 46.0 4 3.0
6k.Do you approach the school
administration in case your
child disagrees with his/her
grades? 2 1.5 131 98.5
7. Should the child be graded only















8. Should the child be graded only
in terms of the standard set by
school? 17 12.5 113 85.0 3 2.5
9. Should the child be graded only
in comparison to other children? 11 8.3 119 89.2 3 2.5
10. Should the report card
specify the child's standing
compared to other children? 67 50.1 66 49.9
11. Do you think grades encourage
children for better grades? 126 95.0 7 5.0 - -
12. Do you think child extra¬
curricular activities (ex¬
hibitions, trips, etc)
should be reported? 133 100.0 0
13. Do you think conduct, honesty and
dependability should be reported
on the report card? 73 55.0 60 45.0
14. Do you think physical fitness
should be reported on the
report card? 133 100.0 - - - -














15. Do you think the present card
explains everything you want? 106 80.0 1 0.8 26 19.2
16. Do you think there should be a
space for the parents comments
on the report card? 100 75.0 33 25.0
17. Are you satisfied with the present
frequency of the report cards? 117 88.0 16 12.0 - -
18. Would you be satisfied if no
report cards are sent, so long
as the child's work is
satisfactory? 133 100.0
19. Do you think parent-teacher
meetings give you satis¬
faction, rather than a feeling
of wasting time? 122 92.3 11 7.7 - -
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arent in the report card of their child. A vast majority of the
arents answered these questions in a "yes" (55 parents, 41,4 per
ent) to "emphatic yes" (50 parents, 37.5 per cent). Of the 21.1 per
ent (28 parents) who gave a negative reply, nine parents (7.0 per cent)
ere either separated or divorced, and were heads of the household,
mong others, one of the parents (a father) was either away on some
usiness, or the pressure of work seemed to be responsible for his lack
f attention. In all the parents contacted the mothers, seemed to
ake greater interest than the father in the education of their
hildren and their reactions ranged from fair to very enthusiastic.
It is probable that parents who live together, as the vast
ajority in this study do, and who are lower-middle or upper-middle
lass oriented, tend to take more interest in their children's education
han others because of the prestige and other status factors involved,
he small percentage of parents who were divorced or separated, while
ot a major factor in this study, may have more powerful stimuli
oward their children due to the emotional factors involved in the break-
ng up of a home. Generally we may conclude that these parents tend to
e somewhat dissimilar from the typical American middle-class type and
erhaps, more conservative.
Parents reaction to good or bad grades - The next three questions
are intended to find out the reactions of parents to good or bad grades,
:id in what way they punished the child for bad grades and rewarded the
txild for good grades. The answers to these questions varied from parent
0 parent. Eleven of them (8.3 per cent) did nothing for either good
r bad grades. These parents expressed that they knew their children well
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and were not surprised at the contents of the report cards. The other
parents showed some type of reaction on good or bad grades. Fifty-
six parents (42.1 per cent) complained to the children and showed their
displeasure on the bad grades and their satisfaction and pleasure on the
good grades. In this category 28 parents (21.1 per cent)either helped
the children themselves or reminded them every now and then to improve
their deficiencies in a particular course or the grades. The remaining
66 parents (49.6 per cent) gave positive rewards (mometary, etc.), for
good grades and showed not only great displeasure on the bad grades but
also withdrew certain privileges like going to the movies, etc., till
the grades were okay. Two parents believed in withdrawing privileges
in the case of bad grades because they felt that rewarding with money,
etc. is bad for the child.
Most parents, however, felt that these incentives of positive
reward for good grades and strong disapproval for bad grades worked to
the benefit of the child and induced them to do better. This position
of the parents is contrary to the belief of several educators who have
argued on the validity of rewards or punishments to the child. In their
opinion the pupil alone is not responsible for good or bad grades.
Halliwell divided the responsibility and the reward in this manner:
If a father gives a reward of five dollars for a good
report card, he should give two dollars to himself, one
dollar to his wife, one dollar to the teacher and one
dollar to the child (pupil). Conversely if a father gives
five wallops as a punishment for a poor report the same ratio
should be applied.1
^Joseph Halliwell, "Parental Interpretation of and Reaction to Dual
Report Cards," Clearing House. XXXVI (December, 1961), 245-47.
/
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Parent's reaction to school's estimate - The next question "Do
you agree with the school's estimate of your child's grades", was
answered "yes" by all the parents. An extra complaint after the "yes"
answer was occasionally made about any particular teacher or a particular
instance. Most of the time the parents agreed that the teachers are
best qualified in grading. One parent in reply to this question was
enq>hatic that the teachers should be employed on the basis of their in¬
terest in teaching. She believed that some teachers without degrees
teach and evaluate child's performance better than those with Ph.D.'s.
Most parents represented by this sample showed a great faith in the
school system of their area, and in the proficiency of teachers in
these schools to evaluate their child's progress.
To the next question "Do you generally agree with the school's
overall estimate of your child's progress? A vast majority of the
parents gave a reply in the affirmative. One parent was very critical
of the school for one particular complaint, but also agreed that
generally the teachers do a good and unbiased job of grading.
Child's disagreement with grades - The next three questions were
asked to find out if the child disagrees with the school grades, and
what action the parents take in case the child reports that the teacher
is probably biased and under what circumstances they approached the
administration. About half of the children represented in this study
disagreed with the teacher's grades in varying degrees. Their arguments
were based on their work compared bo those of other children. But only
4 children and their parents (3.0 per cent)seemed to get upset on the
grades which they did not believe were correct. Two parents, however.
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strongly appreciated their child's disagreement with the school grades.
These parents expressed that they have faith in their child's competence
to judge his school work.
Most parents had balanced views in regard to the proficiency of the
teachers in grading. They were aware that the children have a tendency
to stretch the truth in their favor, and hence are bound to differ
with the evaluation of their teacher. It was only in extreme circum¬
stances when the child was greatly disturbed emotionally that the
parents would think of approaching the teacher or administration.
Computation of grades -The next question,"Should the child be graded
in terms of his own ability or as compared to other children of the
class, or according to the standards set by the school?, was asked to
get parents opinions on the methods of computing grades. A large
number of parents (101 or 76.0 per cent), wanted children to be graded
on the basis of their own ability, but hastened to add their concern
if it was all the time possible. They did not, however, want them to
be graded only on the basis of compaiison with other children or by the
standards set by the school if Individual ability was not to be counted.
These parents wanted to have a combination of all three alternatives
offered. Their arguments can be summarized as follows:
1. Standards set by the school are very important and children
should be aware of those standards. These standards are
the only means for the parents to know whether one is a
good school or not.
2. Grading by individual abilities is very important because
they have to get by in life on this basis.
3. The children are also members of the social group re¬
presented by classmates and peers, and are always anxious
to know their standing compared to other children.
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Seventeen parents (12.5 per cent) wanted the children to be graded
only on the basis o£ the standards set by the school, whereas 11 parents
(8.3 per cent) wanted the computation of grades on the basis of com¬
parison with other children alone. Two parents (1.5 per cent) did not
care on this subject. One parent expressed doubts as to whether the
grades meant anything and for that matter the method of grading.
This subject has proved a confusing one and most parents were not
clear on the grade computation methods. The parents answers re¬
flected the same difference of opinion as is evident in the literature
among the educators. A dual grading system as suggested by Halliwell
and several others by which a student should be evaluated objectively
as well as subjectively is the probable answer. This means evaluation
of pupil's performance with respect to certain class or grade norms
as well as on the basis of individual ability.^
Specificity of the report card - "Should the report card specify
how well the child is in respect to other children of his/her
class", was answered in affirmative by 67 parents (50.1 per cent).
They believed that the grading system is expected to be set up to do
this. The remaining 66 parents (49,9 per cent) did not feel any ne¬
cessity to know how the neighbor's child is doing. They also did not
care whether or not it were given on the report card. Twenty-one
parents out of this group insisted that they did not want to know the
grades of other children or that their child's grades be known to other
parents. The main reason given was that this could be used by the
children or their parents to the disadvantage of others. Such in¬
formation of the report cards could also be damaging to the social
r —
Halliwell, op. cit.. 245-47.
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relationships among families living in the same neighborhood.
Grades incentive or not? - To the following questions, "Do you
think that report cards encourage the child to work for better grades",
and "Do you think the child should try to get knowledge and not worry
about the grades?," most of them (126 parents or 95 per cent) agreed
that the grades are a great motivational force for youngsters. The
grades instil a sense of competition which works to the advantage of
most children. In this connection 41 parents, although they agreed
that grades are incentives to children, felt, however, that low grades
are depressants as well. They believed that for at least one or two
quarters the low grades should not be put on the report card or school
records, but should be communicated to the parents in a personal note
or interview. Suggestions should then be made by the teachers as how
to improve them. Seven parents (5.0 per cent) did not believe that
the presence or absence of grades made any difference to the progress of
the child. The children with an aptitude for learning or progress,
according to these parents, will learn under any circumstances. In
recognition of grades as fairly strong incentives, vast majority of the
parents believed that it may be theoretically sound for children of
elementary grades to work for knowledge alone, but practically, unless
they are made to work for grades they probably do not work for know¬
ledge. The elementary school children, in their opinion, are too young
to work without a reward in sight. Five parents expressed that they
did not care what grades the child gets so long as he strives to get
some knowledge. They believed that grades might be an incentive, but
the children should scuay for the sake of knowledge. Most parents in
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this study recognized the motivating force of the grades. Such a belief
is contrary to those of some educators who believe that the acquisition
of knowledge and not grades should be the primary concern of a child.
Parents* reaction to reporting character and extra-curricular
activities - The next two questions related to conduct, honesty, de¬
pendability and extra-curricular activities such as information on
school escursions, exhibitions, etc., and whether or not they should be
reported and also given the same importance as the subject matter. The
parents did not mind their presence on the report card, but most of them
did not like an undesirable habit to be put on a card or any school
record.
While most of the parents agreed that adequate attention should be
paid by the school to these traits of the child, sixty-parents (45.0
per cent) took strong exception to reporting dishonesty on the card.
They preferred to have the undesirable features of the child's habits
reported to them by other informal means rather than on the school
card, which probably also goes into the permanent school records. They
believed that reporting on the card hurts those who remedy their faults.
The parents are probably rightly apprehensive of the damaging effects
that dishonesty or misbehaviour on a permanent school record could
have on the career of a child at any future date. It would be wrong,
therefore, to classify temporary miscreants with the habitual ones.
Report card explanatory or not? - To the question, "Do you think
the present report card explains everything that you expect from the
school?", 106 parents (80.0 per cent) replied in the affirmative pro¬
vided they could ask questions whenever they arose. Twenty-six parents
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(19,2 per cent) were not sure of the answers and as a matter of fact,
had no suggestions for information other than what the school already
voluntarily offers. One parent believed that the card is inadequate
because it does not report all the activities of the school. The writer
got the impression that most parents are satisfied if the report card
shows average or good grades, plus the child's report that everything
was going well at school. Beyond that the parents did not care to
analyze the goals and objectives of the school, and whether or not
they were being adequately explained to them. In the writer's opinion
it is the school's responsibility to make the cards selfexplanatory.
They should be more explicit and leave less to the imagination and
individual interpretation of the parent.
Space for parents comment on the card - To the question, "Do
you believe that there should be space on the card for parent's
comments?", 100 of them (75 per cent) replied in the affirmative. Out
of these 100, 68 parents also expressed doubts on the usefulness of
this space. Most of the time, when the parents feel like commenting
on the card it is about some complaint. Thirty-three (25 per cent)
parents strongly felt that it might create misunderstanding between them
and the teacher if they wrote a sentence or two as a complaint. The
purpose will be more usefully served if the parents arranged an inter¬
view and expressed their viewpoint face-to-face. Most parents did not
want to write a comment particularly as a complaint for the fear of
incurring the wrath of the teacher, A few parents also expressed that
no complaint was made by them even if circumstances demanded that it
should be made. This fear is due to the realization that the school
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administration may unjustly back the guilty teacher, and she may then
victimize the child.
Frequency of the report card - On the question of the frequency
of the report card, 117 parents (88.0 per cent) were satisfied with
the quarterly system of the report card. They felt that it was just
the right interval. When they were further asked if they would be
satisfied if no cards were sent as long as the child's work was good,
the answer in all the cases was "no" varying only in the degree of
emphasis. The parents felt that some communication at some interval
was imperative even if, according to school's opinion, the child was
doing fine. This reflects the keen interest evinced by the parents
in their childrens education. The present frequency of report card gives
the parents the time to work on improving the child's performance in
his work in weak areas which would not be possible if the report cards
were fewer and at longer intervals.
Parent-teacher conferences - The next question, "Do you think
parent-teacher meetings give you satisfaction rather than a feeling
of wasting time?," evoked varying degrees of enthusiasm in favor of
these meetings. One hundred and twenty-two (92.3 per cent) firmly be¬
lieved that properly organized parent-teacher meetings are the best
communication media between the school and the home. With the exception
of 11 parents (7.7 per cent), who thought them dull, most of the parents
feel that the time spent there was worthwhile and increased understanding
of the schools objectives and how satisfactorily their own child was in
trying to fulfill them. In the opinion of most parents it is a good
forum for airing complaints on either side. Some parents who earlier <l)posed
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the inclusion of dishonesty, misbehavior etc, on the card, were parti¬
cularly enthusiastic about these meetings. Some parents did not want
the present frequency of the meetings increased because of the fear of
adding burden to the teacher's work, which might reflect in the standards
of teaching.
The encouraging responses of the parents with regard to meetings
of the parents and teachers at regular Intervals further lend weight
to the opinions of several educators that this area of reporting should
be strengthened in order to make it the backbone of the reporting
system.
General comments,—Finally the parents were asked to add their
general comments and any other infoimiation they would like to be added'
to the present report card. Most parents expressed their general
satisfaction on the existing reporting procedures, and thought that
it covers almost everything that they would expect from their school
system. In addition, a number of parents made certain remarks which
are summarized below. For convenience the comments made by two or
more parents have been tabulated in Table 3, page 37:
1, Grades sometimes make us lose sight of the fact that school
is for learning,
2, This is an escellent school system and we are satisfied
with it. Children are under a great deal of pressure but
this is the fault of our times, certainly not the fault
of our school system,
3, Giving the child a grade does not indicate where his weak
spots are and in what ways the child can be helped,
4, An ideal school is with ten students in a class. The
present system imposes too much administrative work for the
teachers and in some cases unqualified teachers are also
appointed.
TABLE 3
COIMENTS OF THE PARENTS ABOUT THE REPORT CARD AND REPORTING*
Comments
Number of Parents
Fourth Fifth Sixth Total
I. The character building is done at home and strengthened
at school and should be paid adequate attention
by the school 20 16 15 51
2. Conducy should not be reported unless it is lacking 5 2 4 11
3. Dishonesty or undesirable conducy is serious enough
but should not be put on the report card because
it might hurt those who might correct their faults 4 4 7 15
4. The questions relating to conduct, particularly
bad conduct, should not appear on the report card,
but may be discussed at PTA meetings or by Informal
notes 11 7 9 27
5. The present school system gives too much adminis¬
trative work to the teachers and ought to be reduced
so that time could be devoted to class preparation 20 15 17 52
6. With a classroom of 30-35 pupils, the teacher cannot
devote the time to individual students that is often
needed 17 12 13 42
7. The existing long summer vacations should be cut 2 1 1 4
8. The quarterly frequency of report cards is satisfactoryl6 12 14 42
9. The present report card is generally "satisfactory” 32 23 24 79
These comments were voluntary made by certain parents during the present study and were
not a part of the investigations. The figures, therefore, represent those who probably feel
strongly about it.
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5. Each child should be encouraged to do his best work. Too
much pressure to achieve a certain grade inhibits the natural
joy of learning and puts the emphasis on wrong things.
6. Children learn through love and respect. A mature fair minded
teacher is the greatest asset to a child's life outside his
home.
7. Emphasis should be laid on the value of having teachers who
really like young children. The teachers who enjoy the
children are the ones they learn the most from.
Results obtained from the personal reaction sheet.--After the
completion of the interview, a personal reaction sheet comprised of
several statements was given to the parents and he/she was requested
to give his/her opinions. The results discussed in this section reflect,
therefore, the answers and opinions expressed during the interview
by the parents who also answered the written statements of the personal
reaction sheet, which was phrased in such a way as to double check
their reactions on particular issues. Under each statement space was
provided for the parents to check either of the four alternatives
(strongly agree, would accept, disagree, and undecided) as well as space
to write comments if any.
A total of 133 sheets were given to the parents and a total of 90
were returned. The statements in the personal reaction sheet were based
on the following criteria and hence have been discussed under similar
headings. The complete reaction sheet is given in Appendix III.
1. Faith in teachers proficiency in grading (statemente 1-4)
2. Interest in the report card (statements 5-6)
3. Frequency of grading and reporting (statements 708)
4. Basis of computing grades (statements 9-10)
5. Responsibility of home or school for pupil progress (statements
11-13)
6. Necessity of grading (statement 14)
7. School's share in character development (statements 15-16).
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Faith in the teacher's proficiency in grading.--Out of the 90
parents who returned the pessonal reaction sheets 76 parents (84.4
per cent) did not agree to the child's versions of the grades even if
it differed from those on the report cards, 3 parents (3.3 per cent)
strongly agreed and 6 (6.7 per cent) accepted in varying degrees, the
child's report about the grades. These figures are in sharp contrast
to 87.7 per cent (79 parents) who either strongly agreed to the grades
given by the teacher or at least accepted them in good faith, only 6
parents (6.7 per cent) disagreed with the school grades, as shown in
Table 4, page 40. A number of parents believed that their children
tell the truth but also stretch it in their favor and that makes the
difference in the school's version of the grades and that of the child.
Some others believed that they would weigh the child and school in¬
formation in order to get to the truth.
In order to confirm the above reactions of the faith of parents
in teachers evaluation, opinions were also asked on two more statements
concerning the teacher's proficiency in grading in spite of the human
failing of being biased on the habits and behavior of children or because
they have to handle large classes. Seventy parents (77.8 per cent) and 74
parents (82.2 per cent), respectively, agreed that teachers can do a good
job of grading even if they deal with a small number with possible
behavior problems and they have 30-32 children in one class. Only 2
parents (2.2 per cent) strongly felt that the teachers are biased or are
incapable of handling large classes and this reflects in grades. The
parents did express concern that teachers need to have fewer students
in the class in order to teach effectively and evaluate too. Again, they
TABLE 4
RESPONSES OF NINETY PARENTS TO THE GRADING AND REPORTING SYSTEM
No. Summary of the Statements Strongly Agree Would Accept Disagree Undecided
(for complete statements refer to Number Per Nimber Per Nvimber Per Number Per
Appendix III Cent of Re- of Re- Cent of Re Cent
sponses sponses Cent sponse sponses
1. I have more faith In my child's evaluation
than the teachers evaluation 3 3.3 6 6.7 76 84.4 3 5.6
2. I put my complete faith In teacher's
evalxiatlon 37 41.0 42 46.7 6 6.7 5 5.5
3. I would not have faith In teacher's
evaluation because they get biased
by behavior and attitude 2 2.2 14 15.6 70 77.8 4 4.4
4. The teacher cannot evaluate so many
children correctly 1 1.1 11 12.2 74 82.2 4 4.4
5. I do not pay much attention to report
card If the general comment is "satis¬
factory" 0 0 7 7.8 80 88.9 3 3.3
6. I would like to see the grades course by
course in every report card 62 68.9 24 26.7 3 3.3 1 1.1
7. Children should not be graded too
often once a year is alright 0 0 8 8.9 79 87.8 3 3.3
8. The report cards should be sent monthly 8 8.9 34 37.8 40 44.4 8 8.9
9. Children should be graded only on in¬
dividual ability, not in comparison
to others 39 43.3 29 32.2 15 16.7 7 7.8
10. Children should be graded in comparison
to others 8 9.0 21 23.3 49 54.4 12 13.3
11, If the child's grades are bad, parents
should act immediately to bring them up 51 56.6 22 24.4 13 14.4 4 4.4
TABLE 4 - Co^itinued
Svunmary of the statements Strongly Agree Would Accept Disagree Undecided
(for complete statements refer I;Iumber Per Number Per Number Per Number Per
to Appendix III) of Re- of Re- of Re- of Re-
No. sponses Cent sponses Cent sponses Cent sponses Cent
12, The teacher's responsibility is
discharged when she reports the
grades to the parents 4 4.4 4 4.4 82 91.1 0 0
13. The teacher should inform, discuss.
co-operate with the parents to
Improve the grades 67 74.4 20 22.2 3 3.3 0 0
14. School will do better job without
any grades because most children
learn better without grades 2 2.2 10 11.1 64 71.1 14 15.6
15. The character building is the duty
of the school and should be reported 8 8.9 23 25.6 56 62.2 3 3.3
16. The school should not be concerned with
character and habits of the child 7 7.7 9 10.0 71 78.9 3 3.3
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believed that the teachers can do a better job if some of the extra
duties not related to teaching and evaluating could be removed. In
the opinion of most parents, teachers do a good job in spite of being
extremely busy.
Interest in the report card- Statements 5 and 6 (Appendix III),
were phrased to determine parent's interest in the card. Eighty
parents (88.9 per cent) disagreed that they wouldn't pay much attention
to the details of the card if the general remark was "satisfactory."
This compares to the opinion of 7 parents (7.8 per cent) who would tend
not to pay attention to cards so long as the child is not having any
problems. Eighty-six parents (95,0 per cent) expressed that they like
to see the grades of their child course by course on every report card.
This compares to the opinion of 3 parents (3.3 per cent) who did not
care. The above figures clearly show that the parents of this randomly
selected sample take a keen Interest in the education of their children,
and this is probably true of most lower-middle and middle-class American
families.
Frequency of grading and reporting - Statements 7 and 8 (Appendix
III) were intended to check the frequency of grading and reporting
desired by the parents. Seventy nine parents (87,8 per cent) did not
agree to the proposition that the children should not be graded too often
or else they are worried about grades all the time. Their main argument
was that if the child's progress was not reported frequently how will
the parents know about his weaknesses and try to correct them before it
is too late. Only 8 parents (8,9 per cent) thought that grading only
once a year should be enough. One parent suggested that two or three
parent-teacher conferences and one report card a year should be enough.
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To the proposition that the school should send the report card every
month, 8 parents (8.9 per cent^ strongly agreed, 34 (37.8 per cent)
agreed or did not mind, 40 (44.4 per cent) disagreed and 8 parents
(8.9 per cent) were undecided. Most of the parents who disagreed felt
that a monthly report card will take so much of the teacher's time in
evaluating and reporting that it might adversely affect the teaching
programs. One parent remarked that the teachers might rebel against
it unless the classes were made smaller to make it feasible. Most
of the parents thought that quarterly frequency of report cards was
enough, because it was neither too close (as a monthly card would be)
nor too far away (as a six monthly or a yearly card). This interval
gave the teacher more time to cover the subject matter before grading.
Basis ot computing grades.--Statements 9 and 10 (Appendix III),
were phrased to determine parents opinion on the criteria to be
followed for computing grades. Sixty-eight parents (75.5 per
cent) agreed that the children should be graded on the basis of their
ability and not in comparison with other children. This stands in
sharp contrast to the opinion of 29 parents (32.3 per cent) who want
their children to be graded in comparison to other children. Most parents
expressed the view that it might be easier for a teacher to grade one
child in comparison to others, but that the ideal method would be to
grade on the basis of a combination of ability and comparison. Some
parents did not object to grading on a comparison basis provided that
children of the same general ability were grouped together in the same
class. A number of parents were notatall clear about the Implications
involved in grading on the basis of ability or in comparison with others.
44
or some standards set by the school. This explains why 12 parents (13.3
per cent) checked the block Indicating "undecided." The percentage of
responses for the above three statements in Table 4, clearly indicates
that most parents are either inconsistent in their views on the method
of computing grades or not at all clear on the issues Involved. Probably
a combination of grading on the basis of ability, standards set by the
school and in comparison to other children in the class would satisfy
parents the most but none of the parents were clear as to how it could
be achieved.
Responsibility of home or school for pupil progress - Statements
11, 12, and 13 (Appendix III), were phrased to determine the parents
opinions on how tne responsibility of pupil progress should be shared
between home and school. Seventy-three parents (81.0 per cent) agreed
that if the child's grades were low, the parents should act immediately
to bring them up. Eighty-two (91.1 per cent) disagreed that the
teacher's responsibility was over after having reported low grades to
the parents. All the parents wanted teacher's help in the fom of sug¬
gestions and active co-operation to improve the child's grades. Eighty-
seven (96.6 per cent) wanted the teacher to write a special note to the
parents in case the child gets low grades and ask for a personal meeting
in order to discuss the various steps that could be taken to improve the
child's grades. Only 3 parents (3.3 per cent) believed that the school's
duty is over after they brought to the parents attention the good or bad
grades of the child.
Most parents recognized their responsibility but needed the help
of teachers in order to take effective steps. Some parents felt helpless
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without getting help from the teacher as is reflected by the following
statements of parents, "This has been tried without success. Just what
can a parent do?" and "There are many areas where the parents are unable
to be helpful particularly in less privileged neighborhoods. Therefore,
more is expected of the teacher," Most parents, therefore, feel that
both parents and teachers must accept responsibility for low grades of a
child. Four parents expressed that all the responsibility should be
taken up by the school except probably to provide food and lodging to
the child.
Necessity of grading - Sixty-four parents (71.1 per cent) did not
agree to the proposition that school will do a better job of education
if there were no grades at all because most children learn better without
grades. Only 12 parents (13.3 per cent) were undecided about it. Most
parents believed that the children need incentives or goals and grades
give a child those incentives. They felt that probably there is as
yet no substitute for graded evaluation as a yard stick. A system
without grades would require more dedicated teachers and much smaller
classes. Also our culture is oriented towards grades and it would take
mass parent education to do away with them. The abolition of grades,
therefore, would require a very superior school system.
School's share in character building - Statements 15 and 16 were
phrased to determine how much the school should interest itself in traits
like honesty, dependability, habits, etc. Fifty-six parents (62.2 per
cent) disagreed that character building is the duty of the school and
that it should be particularly reported on the card. Seventy-one
parents (78.9 per cent) disagreed that the school should not be concerned
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with character and habits of the child, and that teachers should concern
themselves with course work only. Most of the parents wanted the school
and teachers to take an active Interest in this respect although they
agreed that it was the duty of the parents to look after these aspects
of their child's growth, A large number of parents also took exception
to reporting undesirable habits on the report card and instead wanted
these things to be reported to them through informal means, such as a
note, phone calls and at the parent-teacher meetings. Because putting
these things on school records might hurt those who correct these faults.
Since this is a subject involving some emotional aspects it may be
worthwhile to give below some of the remarks made by individual parents:
"A teacher is concerned with the 'whole student* and is, therefore
concerned with the character of the student as well as learning ability.”
"Character building outside of school is outside the teacher's
jurisdiction,”
"Sometimes the parents are blinded to their child's faults.
Character building is done at home and strengthened at school,”
"It is probably impossible for teachers to concern themselves with
course work only. Character and good learning are inseparable,”
"Good manners and behavior should be taught at home. If they are
not properly taught by the time they go to school it is usually too late,”
"It is the responsibility of the home and the Church,"
"In some respects, the school may be the only one qualified to
develop good habits and character traits.”
"Character, habits, traits are equally aa important in preparing them
for life.”
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The teacher should be of highest moral character and Instill these
traits. After all they are with the children longer than the parents
and their influence is more Important."
The parents responses and the remarks that they have given, show that
the parents are willing to take their own responsibility but also want
the school and the teacher to pay adequate attention to strengthening
the traits that a good home strives to develop during childhood.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECCHyiMENDATIONS
Introductory statement.—This chapter presents the findings, con¬
clusions, implications and recommendations which were derived from
the administration of a specially designed interview schedule and a
personal reaction sheet. The latter consists of a set of statements
which were phrased in such a way as to double check the parents re¬
sponses made during the interview. The problem of this study was to
check the hypothesis that parents of children who attend a selected
elementary school do not find the present procedures of appraising and
reporting pupil progress to be satisfactory. The purposes of the study
were to ascertain parents interest in the report card, and their
satisfaction or dissatisfaction on the grading system, frequency of
report cards, and information on extra-curricular activities as are
reported to them at present. The data were collected and reported
by percentages.
Siiinmflrv of findings.—The observations discussed in the preceeding
chapter reflect the opinions of 133 parents of the fourth, fifth and
sixth grade children of a selected elementary school. This sample
was randomly selected and the respondents, in view of their professional
and academic background, appear to consist of individuals who give serious
thought, time and energy looking into the various issues involved in
the education of their children.
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1. Most parents expressed their implicit faith in the pro¬
ficiency of the teachers to evaluate their children's
progress. Some parents complained about a particular in¬
cident when they did not agree on the grades awarded to their
child; but even tnose parents agreed in good faith that most
teachers are best qualified in grading.
2. Most parents thought that a large number of children dis¬
agreed with the school grades in varying degrees. Most parents
expressed that they did not pay much attention to their children's
opinions because of the child's tendency to stretch the truth
'a little' in his favor and did not approach the school admin¬
istration unless the child had a serious emotional problem with
regard to his grades.
3. Most parents believed that the teachers can do a better job of
teaching and evaluating if the size of the classes are reduced.
4. Most parents rewarded their children with appreciation, or money
or both for good grades and punished their children with strong
disapproval and withdrawal of certain privileges for bad grades.
They believed that these incentives worked in most cases.
5. All the parents of the present sample took a keen interest in
the report cards and 95.3 per cent liked to see the child's
grades course by course every time.
6. Most parents expressed their strong satisfaction on the
quarterly frequency of the report card. About 48 per cent
wanted it to be made monthly if possible but also expressed
fear that the resulting addition of burden on the teacher's
work might interfere with the teaching time of the teacher.
They, however, resented any question of decreasing the present
frequency of the report card.
7. A large number of parents felt that the children should be graded
on the basis of individual ability. They also wanted them to
be graded on the basis of standards set by the school, as well
as to know how their child stands in comparison to his class.
On this issue, most parents were not clear about what would
be a satisfactory method. They thought all these alternatives
could be combined, but did not know 'how.'
8. Most parents agreed "most of the time" to the overall estimate
of their child and hence the grades.
9. A vast majority of parents believed that the grades and the
parental inducements to improve them, are the strongest moti¬
vational force to acquire knowledge. In their opinion the
elementary school children are too young to understand to
work for knowledge alone and not worry about grades.
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10. Most parents agreed that It was their responsibility to
improve the grades of the child if the latter were not
making the expected grades, but they also stressed the need
to get the teacher's help in the form of suggestions and
active cooperation in order to be effective.
11. A vast majority of the parents felt that character building,
imparting good habits, and developing a sense of honesty was
the duty of the parents and the home. They also believed that
the school and teachers should also pay adequate attention to
these traits, because good manners and habits cannot be se¬
parated from good education. A large number of parents, however,
took exception to reporting dishonesty and bad manners on a
report card or any school record. They wanted these facts to
be discussed informally through notes, phone calls and meetings.
They believed that putting the undesirable habits on the card
or school records would hurt those who did correct these faults
in a relatively short time.
Conclusions and implications.—
1. The most important conclusion of the present study is that a
vast majority of the parents of the enrolled children of a
selected school are "generally satisfied" with its present
grading and reporting system. Such a conclusion is not sup¬
ported in the literature on this subject during the last decade.
It is highly probable that lower middle class parents, busy in
their normal occupations, do not analyze the grading and re¬
porting system critically as long as their child's progress is
satisfactory, as do the educators who have a professional
capacity for argimientation, analysis and criticism. Some other
conclusions of the present study discussed below along with their
implications also bear out the fact that the parents, however
educated and well informed, do not tend to criticize this system
unless the report card represents a problem or disturbs the
child emotionally. Educators on the other hand, tend to be more
analytical and sometimes extremely critical even of some potential
flaws in the reporting system. The complacency of most parents
and the occasional extreme criticism of educators may both be
unjustified and a compromise has to be evolved, which would be
satisfactory to parents as well as educators.
2. A nvunber of parents are Inconsistent in their views. On one
hand they believe that children are competent to understand the
grades and can disagree with their teacher's evaluation. On
the other hand, in answer to another set of questions they
believe that the grades are a great motivating force because
elementary school children are too young to be motivated to
work and study for knowledge alone. The grades, in their opinion,
induce children to work harder mainly to improve grades and in the
process get more knowledge. This conclusion, however, does not
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fit in with the educators belief. Some authorities are firmly
convinced that children are not motivated by marks. Other
writers express the view that it is extremely necessary to de¬
termine whether or not the marking system enhances the pupil's
self concept. Host of the parents firmly believed that evaluating
pupil progress by grades must continue until a better method has
been found, A number of parents shared the thoughts of educators
and expressed strongly that grading can vary from teacher to
teacher. The parents also shared certain educators apprehensions
that some students get higher grades than they deserve because
they manage to come up to a teacher's expectation in social
rather than academic fields.
3. Host parents felt that rewards and punishment work as incen¬
tives to improve grades. The educators believe that they are
useless incentives, because, in their opinion, the child alone
is not responsible for good or bad grades. Some educators divide
the responsibility for good or bad grades of a child among the
parents, teachers and the pupil in the ratio of 3:1:1.
4. In the present study most of the parents wanted their children
to be graded on the basis of their ability, and at the same
time favored grading according to standards set by the school.
A few parents also wanted grading on the basis of comparison
with other children. Host parents would like to encourage com¬
petition, comparison of rewards. The writer's impression was
that the parents were inconsistent and unclear on the issues in¬
volved in the methods of compiling grades. The educators have
also not yet agreed to a particular grading method and have
argued for and against these alternatives. Because of the
tremendous implications of these issues in the educational
process, the writer believes that this topic needs more elaborate
investigation.
5. Host parents felt that the report card of their school ex¬
plained everything they wanted to know. The writer's im¬
pressions were that the parents learn from the card the grades
of the child and nothing else. Probably the issues involved
in the educational setup do not concern them as long as the
child reported that things are well at school. Some of the
educators have drawn attention to this fact by emphasizing
that pupil progress reports regardless of form are not going to
solve the problems associated with achievement or lack of
achievement.
6. Host parents thought that the school should pay adequate attention
to extra curricular activities (e.g. honesty, habits, manners,
participation in school excursions, exhibitions and the like)
of the child. A large number of parents, however, felt strongly
about reporting undesirable habits on report cards or other
school records because they felt it served no useful purpose
to put a permanent seal of misbehavior on a child especially
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if the behavior was somehow eliminated or could be remedied
by informal notes or telephone calls to parents. Such ob¬
servations of parents were consistent with the views of some
educators that such terms as lazy, careless, irresponsible and
the like, should never be used by teachers. Instead, con¬
structive suggestions should be made to the parents in an
informal manner and the characterization of a pupil should be
by description of a typical behavior and significant deviations
from it rather than by word or by a phrase that could have
widely different meanings to different people.
7. Most parents expressed strongly in favor of getting regular and
frequent report cards from the school. This contradicts the
views of some educators that there should be a report card only
when there is a specific need for one. Most parents also
were in favor of having frequent, elaborate and informal
parent-teacher meetings. The educators during the recent years
have also laid particular stress on the importance of the
parent-teacher meetings and to make it a forum of constructive
work rather than an avenue of airing criticism of the child's
work. These meetings could be made more meaningful if the
teacher plans it not only to inform the parents of the child's
progress but also to get their active cooperation on her plans
to improve the child in his weak areas.
Recommendations.--Based on observations during the present study
and keeping in view the opinions of the educators, the writer has the
following suggestions in order to make the grading and reporting system
more beneficial:
1. The size of the classes should be reduced to twenty instead
of the present thirty to thirty-four, so that the teacher can
pay adequate attention to the Individual child. In a smaller
class the teacher could also have some extra time to plan ways
and means by which a particular child could be improved in his
weak areas.
2. The teachers should not be given any administrative work
beyond teaching, evaluating and reporting to parents. It
would be worthwhile to increase the secretarial staff in a
school, if it helps to give additional time to teachers to
devote to teaching and to prepare the subject matter. Perhaps
this school or system can explore the possibilities of
federal grants which may be used to employ teacher aides and
other professionals.
3. In teacher's selection and appointment attention should be paid
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not only to academic qualifications but also how much Interest
they evince in the young children. In the elementary grades,
the teacher should act as an educated and disciplined mother
or father whose aim in not only to impart learning but also
to give affection and love. The latter are equally important
in the proper development of a child.
4. The parent-teacher conference about the individual pupil's
progress should be organized with great care and planning with
a view to make them the backbone of the reporting system.
These meetings do expect the parents to be receptive to
teacher's suggestions and to give chance to teachers to im¬
prove upon their performance. But the major responsibility
of making a success of these meetings should lie with the
teacher herself. The mmre organized the teacher is about the
agenda of the meeting, the more cooperation she could expect
from the parents. For example discussion of the progress of
the child since the previous conference, review of samples of
the child's work, information about special project, new
vocabulary or new skills acquired since the last meeting, test
results, tape recordings of the class activities and the like,
would greatly help to make the meetings more meaningful.
5. The mention of certain undesirable habits of the child such as
dishonesty and misbehavior, should be withheld from the report
card or other permanent record of the school for a certain
period of time. This time could be utilized in trying to
improve upon these traits by getting parental cooperation
through informal notes, telephone calls, and the like, and
gentle persuatlon by the teacher and the school. This would
help those who would show these traits temporarily under some
wrong influence. A constant mention of them in a report card
unaccompanied by appropriate action might make the child
obstinate and less amenable to reform.
6. The teachers should show exemplary high moral character, sense
of honesty and classroom behavior. By the latter is meant
keeping a calm and composed face even under a provocative state¬
ment and not lose temper. The teacher should have the moral
dignity not to victimize a child in any way in the event of a
misunderstanding between her and the child's parents. Such
high moral standards on the part of teachers would raise the
respect of teaching institutions in the communities they serve.
In the end it may be worthwhile to quote the feelings of an ex¬
perienced teacher and educator on the grading and reporting system:
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It seems likely that improvement in reporting to parents
will be made when we put more substance with our letter grades,
make the language we use clearer, replace name calling with
analytical terns that lead to action, and employ more longi¬
tudinal data so that suggestions for next steps will be based
on the development picture of the child that our records
reveal.
If we do a better job of providing education for children,
they will become parents who know more about what to expect
from our schools. They will demand that we do a better job of
reporting on the extent to which we are fulfilling their ex¬
pectations, In meeting these demands, we are likely to become
even more effective teachers.^
^W. W. M. Rothney, "Improving Reports to Parents," National
Elementary Principal, XLV (May, 1966), 51-53,
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APPENDIX II - The Interview Schedule
1. Do you discuss the child's report with the other parent every time?
2. Do you particularly discuss the child's report with the other
parent, if the report card shows bad grades or very good grades?
3. Do you punish your child for bad grades?
4. Do you reward your child for good grades?
5. How do you punish or reward your child?
6. Do you always agree with the school's estimate of your child's
grades?
7. Do you generally agree with the school's overall estimate of
your child, such as excellent, good, fair, poor, etc.?
8. Does your child agree with the school's estimate of his work?
9. What do you do if your child disagrees with the school grades,
or in case your child reports that the teachers is probably biased?
10. Do you approach the school administration in case your child dis¬
agrees with grades given by the teacher?
11. Should the child be graded in terms of his own ability or as
compared to other children of the class, or according to the
standards set by the school?
12. Do you think that the report cards encourage the child to work
for better grades?
13. Should the report card specify how well the child is in respect
to other children of his/her class?
14. Do you think the child should try to get knowledge, and not worry
about the grades?
15. Do you think that the child’s health, conduct and other traits
like honesty, dependability and the like, should be mentioned
in the school report card?




17. Do you think the present report card explains everything that
you expect from the school?
18. Do you believe that there should be space on the card for
parent's comments?
19. Are you satisfied with the frequency of the report card, or
you want them to be sent more frequently or less frequently?
20* Would you be satisfied if no card is sent, as long as the child’s
work is good?
21. Do you think parent-teacher meetings give you satisfaction rather
than a feeling of wasting time?
22. What other information not includes in the present card, would
you like to have?
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APPENDIX III- Personal Reaction Sheet1.I would have more faith in what my child reports about his grades,
rather than the school report catd grades and comments. In addition
I might gather some information from his/her peers in our area.
/_/ Strongly ageee / / Would accept / / Disagree / / Undecided
Comments:
2. I think the teachers being professionals know their work. They come
in close contact with a number of children. I would put my faith
in their evaluation of the child, and the grades they give.
/ / Strongly agree / / Would accept / / Disagree / / Undecided
Comments:
3. I would not put much faith in the grades given by the teachers. They
vary so much in background, qualifications, and academic standards.
They can be influenced by such things as behaviour and attitudes.
/ / Strongly agree /_/ Would agree / / Disagree / / Undecided
Comments;
4. The teachers cannot evaluate so many children correctly. They have
so many things to do that they cannot know the pupils well, and
usually they do not give much time to grades.
/ / Strongly agree / / Would accept / / Disagree / / Undecided
Comments;
5. I don't pay much attention to the report card, if the general
comment is satisfactory." In that case I hurriedly sign it.
/ / Strongly agree / / Would accept / / Disagree / / Undecided
Comments:
6. I would like to see the grades of my child course by course, and
compare with those of the last report; so that I am well informed
about my child' progress.




7. I think the children should not be graded too often, or else they
are worried about grades all the time. I think they should be
graded only once a year,
/_/ Strongly agree / / Would accept / / Disagree / / Undecided
Commen ts:
8. I think, the school should sena to the parents each month a report
on the progress of the chile in subject matter ana general behaviour.
The parents unaerstand grades because they are accustomed to them.
j_l Stongly agree i_i Would accept Disagree r_/ Undecided
Comments:
9. It is unfair to grade one child in comparison with another child.
Children have different interests and varying abilities. They should
be graded on the basis of their abilities.
/ / Stongly agree / ! Would accept / / Disagree / / Undecided
Comments:
10. A child is a member of a social group represented by his classmates
and peers, and should be evaluated in comparison to them. 1 will,
therefore, prefer that the teacher should grade each child in
comparison to others in the class.
/ /Strongly agree / / Would accept / / Disagree / /Undecided
Comments:
11. If the child’s grades are low, the parents should something immediately
to bring these grades up; otherwise may remain uninterested in studies,
fail the courses and all that time will have been wasted.
j_ ! Strongly agree / / Would accept / / Disagree / / Undecided
Comments:
12. In my opinion the teacher's responsibility is discharged when she
reports a low grade to the parents. It is for the parents to try
to improve the child's grades.
/ / Strongly agree J_J Would accept ]_! Disagree /_/ Undecided
Comments:
13. The teacher should write a special note to the parents in case the
child get low grades, and ask for a personal meeting to discuss the
various steps that can be taken to improve the child's grades.
/ / Strongly agree /_/ would accept /_/ Disagree /__/ Undecided
Comments:
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14. Schools would do a better job if education if there were no grades
at all. Grades do not measure the really Important things. Most
children learn more if no grades were given at all.
i ! Strongly agree / / Would accept / / Disagree /~7 Undecided
Commen ts:
15. The character building is the duty of the school and such traits
as honesty, and dependability should be particularly reported
on the report card.
/ / Strongly agree / / Would accept / / Disagree / / Undecided
Comments:16.The school should not be concerned with the extracurricular ac¬
tivities like character and habits of the child. The school and
the teacher should concern themselves with the course work only.
/ / Strongly agree / / Would accept / / Disagree / / Undecided
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